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Using Stories (and Books) as Scaffolding for Our Young Language Learners
Annie Hughes general cognitive development and learning along with language learning the use of stories has a very important role in teaching English to young learners (TEYL) the use of stories and books can provide scaffolding for our young language learners in order to allow for acquisition of the target language in a meaningful and cognitively supportive way the use of stories and books can be used to encourage our young learners to create more stories and books in the target language young language learners can develop a focused and detailed understanding of language through interaction with stories and books doi:10.7575/aiac.alls.v.1n.2p.178 -using Socratic questioning to guide their thinking in each and every activity, given that they may still be developing thinking skills themselves -modeling how we understand and make sense of things around us as a guide/model -guiding and extending their learning in a variety of ways and with different activities, in order to cater and address their different learning styles and multiple intelligence use (Gardner 1993) -creating an opportunity for the Zone of Proximal Development (Vygotsky 1978) to occur for each of our learners ( i.e. the ZPD being the difference between the development a child can achieve on their own compared to what they can achieve when an adult or more able peer works with them) -supporting their learning by choosing resources and materials that consolidate and support what has been, is being and will be taught The use of stories and books in the language classroom for young learners is a wonderful way to scaffold and support this teaching and learning in TEYL.
How stories and books help scaffold learning: why story, in general, is good to use in the language class?
If we remember that stories are actually what most everyday interaction is based on, from face to face short dialogues and greetings to announcements, news items and tv programmes, we can see that story-type language is central to everyday life and communication and must, therefore, be central to the target language lesson. happens in a programme, we can see that most of these dramas, documentaries or monologues contain stories. Sometimes the stories are unfinished, as in a series or soap opera, or unpleasant and shocking, as in news items, and sometimes they are quite clearly story-like, as in monologues about events, descriptions of the natural world, or the content of comedy and drama programmes, but it is fascinating to remind ourselves just how much of everyday language is story-like in its structure and language. raction is story-like but we do need to keep it central to our teaching and learning in the TEYL class. This being the case, then, it is particularly important that we give our learners all the tools and language necessary, in the target language, for telling stories, not just for listening to them, as this will help them to interact in as natural a way as possible in the target language learning.
Stories and the young learner
The motivating aspect of storiesStories can be highly enjoyable and motivating for young learners and can spark off their imagination in lots of directions. Stories really can get them talking and -read stories! Stories really are very special and if a story, no matter how simple, short or what context it is in they are usually disappointed and frustrated.
Stories can reflect real life -
We need to also remind ourselves that stories can sometimes link with our own experience of life and events, be they good or bad, and thus, when chosen carefully can, indirectly, help them understand and cope with these life events such as going to the doctor/ dentist/ hospital, the arrival of a new baby in the family, what happens when a pet dies, or when their parents divorce. Stories based on these sorts of life events do, though, need to be handled carefully in the young learner classroom.
Language in clear and unambiguous contexts -
There are also lots of useful devices in story that make them extremely valuable for the language classroom such as the use of lots of repetition, the need for the listener, or reader, to predict what is going to happen next and the recycling and introduction of lots of vocabulary and phrases. Many stories are a very good length to use in a lesson so that you could have one story heard/read in a language lesson in order for the learners to be able to take the ideas from, and the story itself, out of the class at the end of the lesson (even though follow on activities may last longer than this first lesson).
The inclusion of books
Alongside stories it is important to remember that we are not just talking about verbal stories but also those that can be found, and used, in books. In addition to stories in books, we should particularly include other books that cover non-fiction stories. We need to also be aware that different learner types and genders within our classrooms all need to be catered for so, in order to address this, we must use a wide variety of stories and books in TEYL (some examples of these will be illustrated below)
The use of factual books -
It is important to realise that whilst we often use story books in the language classroom we do not always use factual books in the target language, even though these can be particularly useful for young learners because they are so full of highly contextualised language, can be fascinating and are, therefore, a good resource for the language class.
Contextualised language -
New language can be more easily understood and acquired when it is in context as the concepts and gist of this new language can be interpreted more easily when the language is in clear contexts, especially if there are gestures, intonation, realia, pictures or diagrams that support the language in the story telling or reading.
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These help the listener, or reader, work out what the language is about because of the situation it is linked with. For example, the introduction of the word Hatmaker and the Monkeys (Garvie 1991 ) is word that is not used very often in everyday English but it is understood quickly within the context of this story of an old hatmaker who takes his hats to market in a wheelbarrow.
Going to the Doctor (Usborne First Experiences

2005) is very meaningful, clear and not difficult to understand because it is used
in context with supportive illustrations to help the listener/ reader. It is not the use of words that creates any difficulty for our learners but the lack of supportive context which makes things difficult to understand.
Chunks and phrases
This emulates how mother tongue acquisition occurs and can enable the language and use it as they acquire and develop more When listening to stories (or reading books), as an adult or child, what is going on in our heads when we listen or read? The simple answer is a really huge amount people label it as. Children listening to, or reading, stories or books will be processing everything they hear and see in order to try and make sense of it and this involves a great deal of cognitive activity and time in which to carry out the processing. We must remember to allow for this processing to take place and 187 never r in the telling/reading so that the children can think through what they are being introduced to. This way we allow the learners enough thinking time to carry out all of the complex cognitive and linguistic processes they are involved in.
As our young learners are listening to or reading a story or book they will also be using a great number of clues to help them understand what they are hearing or reading and making use of gestures, intonation and facial expressions of the reader and punctuation, white space and illustrations within the book.
If we also make sure that the language we are introducing is highly contextualised so that our young language learners understand what they are hearing or looking at, then we will be supporting their learning of the language.
Finally, we need to remember that whatever story of book is being introduced and read to the learners, no two learners will interpret or understand it in the same way, just as grown-ups interpret stories in very different ways. This is their 
Some other reasons for using stories or books
There are lots of other reasons for using stories and books with children, though there is insufficient room here to discuss them all in details. The following brief list of reasons, however, highlights why using stories and books can be so valuable in TEYL in order:
To show children that the target language can be enjoyable and fun as you introduce a whole range of different books for learners to use and read! To introduce stories that the learners can then read for themselves over and
To support new language with illustrations and pictures, particularly with factual books that offer excellent presentation of contextualised language, with pictures or diagrams.
To offer the opportunity for buddy reading and listening ( where a more able reader/ English speaking pupil will sit and read with a less able reader or English speaking learner), shared reading and listening (where learners read a book together by reading alternate pages and listening to alternate pages and discussing the pictures)
To cater for different language ability groups within a whole class. Those less able in English can have books with less complex language in them while those more able can have more complex text to grapple with. This way all learners are being challenged and stretched at their own pace, which we know can encourage both learning development and language acquisition.
To control target language input for our young learners by the choice of particular books for particular lessons or groups of learners. The teacher will be able to establish whether the language in each book they introduce to the class or individual groups is at the right linguistic, content and interest level for these learners.
To help the learners appreciate a range of stories in the target language and show how versatile it can be. This can include different genres like comics, novels, photojournalism, how-to books, dictionaries, pictures dictionaries and so on.
To introduce ideas, situations and experiences different from those the learners may have experienced in order to help them think about a larger world than their own.
As Martin, Lovat and Purnell (2004) say: models. In fact, explicit teaching needs to be centred on this type of very short take the reading-writing connections seriously, we know that children will need to explore how authors achieve effects in very short stories (if they are encouraged to generalise from these reading experiences!)
Thinking back to Figure 1 again, above, we can see that through the use of stories and books young language learners can also directly and indirectly develop an understanding of many discrete aspects of the target language use including:
Vocabulary, general acquisition as well as specialised language in factual
Going to the Dentist by Usborne
Examples of language chunks in texts or read aloud to them that we know The need to show children how to process their writing and edit and polish it so that it is the best it can be for the task.
The way planning, drafting, revising, checking & presenting their own writing can be a supportive and scaffolded way to enable young learners to write in the target language Using stories and books, both fiction and non-fiction in the target language helps TEYL teachers to take responsibility for both language and general learning. As Latham (2002) reminds us:
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The ability to listen to and comprehend stories, and to reproduce or produce them, does have a facilitative effect on cognitive processes, and upon personal development, to who engage in listening to or reading stories on a wide scale are greatly enlarging their strategies for grasping meaning, their knowledge and understanding of the world around them and their imaginations.
when they say:
How do we ensure that all children experience the power of story?
How do we then best utilise this power as a way into children learning? story?
They are involved in intense concentration and are focusing on one thing.
There is intense reading/ listening and mental processing of information going on.
Learners are making links with, and sense of, physical, linguistic, verbal and story or book.
We must remember that our young learners are using the same cognitive tools to process the story or book in the target language as they would be using for 193 mother tongue listening or reading so it is important that we support them using, and extending, these cognitive skills.
Different types of stories and books -some examples
However, as mentioned above, it is important to use a wide variety of stories and books in TEYL. It would be a mistake to only use traditional or fairy stories and instead we should use stories and books that are presented in different ways and cover all sorts of subjects for those learners in the language class.
As we have seen, stories and books can be used successfully with all age, ability and interest groups, from the very young to the more mature learners! As teachers, we need to create a good collection of different stories and books and use this wide mixture in the language class in order to aid the learners in target language and general knowledge acquisition, whatever their age or ability level.
Stories and books provide a great opportunity for recycling previously taught language, in a context which is meaningful, purposeful and interesting to our young learners. Additionally, good stories and books are highly adaptable and can extend and support any language syllabus we are using, when chosen and used carefully. They can also help teachers to extend the curriculum and give the opportunity to use language taught in a highly meaningful and memorable context that is transferable by our learners to other situations in the target language such as that found in Dear Zoo by Rod Campbell. 
